REPORT 
OF TH 
RuTION..L Vs LUATION 
OF .C..DeMIC +SPHCT OF 
NON-FORbu.L EDUC. TION PROGRAMME 
IN 
:NDHRa, PR.DESH 


NON=-FORMAL EDUCATION 
DiPARTMGNT OF PRE-SCHOOL & ELEMENTARY £DUCATION 
NaTION:L COUNCIL OF &DUC:TION:.L RESE..RCH AND TRaINING 
SRI ,.UROBINDO MaRG, NEW DELHI-110016. 


986 


= 


PROJECT TEAM 


rrofessor J. Nanipantulu, 
Project Coordinator (CAD) 


Shri De PRAS..D ROS, 
Joint Director, NFL, 


PROJECT TEAM LT NCERT 


PROFESSOR K.u. nastori, 
Project Director, 


Professor N.K. fubasht, 
rroject Incharge 


Dr. QMrsP S.R. ARQAA, 
rroject Coordination, 


Dr. Nagendra Singh, 
Project jssociate, 


Mrs. 5. Das, 
Project Associate (from 27.7.85=-14=10=86) 


Dr. Frathokar Singh, 
Brajetician (from 13=9-85-9-10-1985) 


Mr. Sanjeev Kuntr, 
Strtiscticenn (frou 19¥2.86-20-8-86) 


Mr. Mohan Yadav, 
Statistican (from 1-9-1986) 


SECRETARIAL ASSISTANCE 


SHRI it si . RATHI ’ PA 


SHRI SURENDER KUMLR, 
Stenosropher-Typist. 


Te. 


REDOwT OF THES RATIONAL EVAIUATION OF N.F.E 
( ANDHRA PRADESH ) 


CHAPTER— I 


(PHILOSOPHY AND OBJECTIVEs ) 
do{  _ PALTIOSOPHY AND CONCEPT OF NFR ; 


One of the directive principles of our 
Constitution is to impart universal free and 
compulsory education to all the children of 644 
are groupe But, this directive has stayed on paper 
as a directive, without giving any direction. Though 
our intentim, to make this possible, is healthy, 
yet the impladmentation aspect got bagged down, due 
to a number of reasons. We have been extending the 
year of completion of this scheme from time to time 
and row it starts as 1990. ‘But, a need is felt to 
think of som= alternatives so that, the achievement 


of the objective can be quickly completed. 


Though enrolment is satisfactory in our schools, 
yet the enrolment of girls, and scheduled castes and 
scheduled tribes is not that satisfactory. When this 
is the situation with enrolment, the situation of 
drop-outs is equally alarming, Out of every 100 
children being admitted in Glass I, only, ®@ 


are completing class V ane 25 are completing olass VIT. 
The position of Instructional materials and instructional 
aids is equally unsatisfactory in our schools. The 
primary education curricular is not in ae with the 

lite noeds of the children, That is why, the rural 
children are not enthusiastic to go through this 

type of education. Though, the slogan that ‘Education 
for all’ has been there for the past 30 years, yet the 
present system of education is suited to only certain 


sections of the society. 


Réasons are many for such a pitiable state 
of affairs, But, mostly the reason appears to be 
economic children who donot attend school, usually 
Go s0 because they have to help their parents, 
either in earning a few more rupees or in household 
affairs. Hencg the parents develop an idea that it 
is better for their children to stay in the house 
and help them in house, rather than attending a 
achool for five house. Some of the children, though 
they join the school, they usually ‘do not complete 
the full fiveeyear term, and it is resulting in a 
lot of wastage to the exchequer, Gerta in other children 
stay in the same class for more than one year, 
thereby motivating them to drop-out of the school. 
This a-gain,is due, to the defective system of 


education and instruction followed in the school 


more so, in the case of children who are socially 


a nd economically backward. 


So, the three important reasonsthe wastage 
the sta cnution and the lapse into illiteracy, have 
made the conce¢rned authorities to think of a viable 
alternative to formal education aml the result is the 
introduction of the non-formal education. The Non- 
formal education approach is expected to work as 
an alternative approach to supplement the efforts 
of the state in attaining the constitutional 


directive of universalization of primary education. 


Teiete Concept of NFE. 

The non-formal education is neither casual 
nor incidental education. It is an orgamised 
aystem of educational activity carried on outside 
the framework of the establishment of formal system, 
whether operating separated or as an important feature 
of some neonaee activity that is intended to some 
identifiable learmming clientele and learning 
objectives. It has flexible point of entry mdis 
amenable for re-entry, it is a process of 
understanding the learner's needs, their environment 
end social goals. It is diversified, flexible and 
open end. Ft is a way of maximization of human 


potental; it encourages critical overlook and 


healthy points of departure from formal system, the 
methods of teaching are learner-oriemt ed and the 
content is based mainly on the immediate necessity 
of the clientele and the evaluation is functional 
oriented The goal is to provide educational 
facilities through non-formal pr@ rammes to the 
océ-croupn of 614. so as to realise the goal of 
universalization of elementary education as 
stipulated in the constitution. It is meant to 
bridge the gap between those who have monopolised 
educational opportunities and there who are deprived 


of them due to various reasons. 


Non-formal education system has certain 
facilities which are unique to it. The most 
important is that of time, School hours and holidays 
can be at according to local needse A Non-formal 
education centre do@s not need a separate building. 
They may be run in public places, school buildings 
or any other space provided by benevolent citizens. 
These centres can use the facilities available with 
the local schools, the formal school teacher can 
a lso act as the instructor in the NFE centres. 
These rules regarding admissions, attendance are 
not applica ble to the NRE centres. The teacher 


is allowed the freedom of ajusting convent sequences 


oni periodicity to the speed of the students' progresse 
Tié students are not compelled to finish the course 


within a rigid time-limit. 


he ROLE AND STATUS OF THE PHGRA MME WITH RESPECT 
TO FORMAL BDUCATION PROGRAMME 


NEE programme con only supplement but not 
sutvlant th. Formal education programe. NFE programme 
is a viable alternatives to formal system 

Th régard to the role and status of NFE with 
respect to Formal Education, the following can be said: 

'4) The Competencies to be developed in NFS 
are determined basing on the competencies 
expected of a particular age~group in the 
formal say stem. 

2) A child who has completed the NPE programe, 
can join the main stream, iec. formal stream, 
if he so desire se 

3) The instructional materials prepared for NFB 
are different from the formal stream, 
but the instructional proceedures are almost 
the same. 

lh) It is proposed to design bridge courses 
for the appropriate levels at the appropriate 
time so that a child can switch over from 


non-formal stream to the fotmal stream. 


1.3 Policy of NFR Programme. 


As has already been mentioned earlier, NEE 
has come into existance in Andhra Pradesh as a viable 


alternative to Formal Education. 


The scheme has been introduced in Andhra Pradesh 
during the year 1975=76 on on experimental basis for 
the age~group 6-1. At present there are about 17.452 
centres in the stage, covering 274 blocks in 23 
districts. An enrolment of 3,45,000 children have been 
cowered in these centres. Besides this, 1912 NBE 
centres covering an enrolnat of 25,300 children 
exclusively for girls was opened in 1984-85. An 
amount of 65495 lakhs under the State Sector and 
hO5.00 Lakhs under Gentral gector were provided 
during the entire VI Plan period. The expenditure 
for the schome is on (0:50 basis on behalf of the 
State snd the Centre. One superior, will supervise 
the 69 Centres of NFS. 

During the current year, i.e 1985-86, 2880 
additional NFB centres at Primary level, 2800 centres 
at middle Jevel and 2040 additional NFE centres 
exclusive for Girls at Primary level are proposed 


to be opened duly covering 1.98 lakhs children. 
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Griteria for mieitivn of contres/blocks: 


While sei1ec Sing centres or blocks the 


fo Jow ne sriteria are followeé:- 


1) “he vlocis aatang the hi-hest numberof non- 
enicelsd children. 

2) If there is an urban range or a block with 
rs urbad aree. e3 headquarters with a good 
number of non~enrolled children, it is given 
preference, because it will be easier to 
cover the children in such an area and all it 
Will be easier to motivate these children and 
obtain pesults in a shorter period. 

3) Where t twibal btoaks are av aiilable “in a district, 
a Xlock having higher number of non-enrolled 
chi Ldrsn 1s selected in preference to a non~ 
tribal a-rva even the latter has more number 
of nen-enrolled children. 

hh) While selecting rural blocks other than triba-1 
kincr preference is given to bio cks which are 
6convnically buckward. 

5) As far as possible contiguous blocks are not 
sulectec, so that different aréa in a district 


will have an early impa ct of this prmgrammc. 


Griterla for selection of teachers: 


4) My instructor should necessarily live in that 
village preferably working in the local school. 
The priority is as follows; 
a) Retired teachers. 
b) Local unemploye a youth with Xth clase 
qualification. 
c) Retired officers, clerks ete. 
2) Work in the NFE centre, should be subsidiary for 
the teasher. 
3) Instructors involved in A-dult Education Centre 
should not be employed. 
h) He should not be involved in local politics. 
1.4 Objectives of NFS Programme: 7 
The curriculum and objectives ha ve bee 
formulated separately for NFB in Andhra Pradesh. 
The curriculum has been partially integra—ted in 
regard to Natural Science and Social Scienc eB, 
whereas the subject-wise curricular has been 
prepared for language (Telugu) and Mathematics. 
The curriculum in relation to Natural Science and 
Social sciences is problem oriented and need—based 


These two subjects are called the pro blemaréa- Se 


The objectives (instructional) predominatily 
feund in the ,-oblem area gs are knowledge, skill and 
wise “Wiese cbjuctives are also incorporated 
.) tas subject-wise curriculum for language and 
The .ties. The classification of objectives of 
Moferotiel etucation are as follows: 
¢Cadeuie Objectives - 3 
SUPW Objectives 
focial Cbhjectives 4 
Zealth & Hygiene objectives 1 
Tre geisral objectives of NFE can be listed as 
follows:- 
1, To Gevelop skills in literacy. 
2) "nm teash literacy and Maths with a functional 
ap roach. 
3) To motivete the wider preiveleged to commence 
learning and to continue to do god. 
h) To motivate the drop-outs to come back into 
the educational fold (Multiple entry). 
5) To develop proper habits and attitudes among 
children for o healthy living. 
6) To train for occupation through work-experience. 
7) To help children in wderstanding and appreciating 
their environment with a scientific outlook. 
8) To bring out a relationship between educational 
programmes and needs, interests, abilities and 


aptitudes of learmers. 
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9) To develop a sense of citizenship. 

The course content in Non~formal Educational 
pro.rammes is evolved keepin the above objectives. 
It may be that all students enrolled under non-formal 
ccucation may not seek re-entry into the formal system 
education. Therefore, we may be confronted with two 
streams of pupils, those who seek reentry and those 
who wish to equip themselves for life. Therefore, 
the curricula should include not only linguistic and 
numerical skills, knowledge of environment-phy sical 
and social and minimum general education, but also 
some work experience to develop skills for minimum 
emrleyment and for training for an occupation of 
specific nature and training for citizenship. 
Therefore, the curriculum in Andhra Pradesh, is a 
mixture of formal and fimctional application. 
Whether it is formal or non-formal system of education, 
the strategy should be not to develop parallel systems. 
of formal and non~functional education, with 
functional approach as a separate sub-system, but to 
operationalise the concept of functional education 


appron h in the total system of elementary education. 


4 
CHA-PTER -I1 


INSTRUCTIONAL MATERIAL 


Pet & 
ee2 Types of materials: content and objectives, 


number of Text Books, approach and duration 

As Pevards the instructional materials, 
text books for classroom use, teachers! guides, 
training manual and evaluation materials are 
prepared in the State for use in the NFE schene, 

in Telugu language, 5 books are prepared 
for use in the centres, O1ft of these, one book is 
specifically prepared for use for childrens of 
tribal areas. 

In Mathematics, books are prepared for 
use in the centres, 

In problem area s, lec Natural science and 
social sciences, 3 books are prepared for use in the 
centres. 

For ench of these books, in all the subjects 
a teachers’ hand books is also prepared for use by 
the tea chers. 

A book on terminal competencies to be developea 
among childrem, who complete the phase I of NFR, ig 
also prepared, 

Besides, a training manual for the training 


of field functionaries hag also been prepared. 
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No evaluation material, as such has been 
preparcd. However, each lesson is provided with 
adequate exercises for use by children and the 
instructors. 

2.5 Aspects of Text Books: 

The textual material presented in the books 
are done, takiry into cognizance, the abilities 
of the pupits I+t has been presented on basis of 
the instructional objectives set out for the lesson 
and ths subject.. The text books material has bem 
prepared with tne ain of exploiting the maximum 
potential uf the children, 

Lllustrations are provided in the text books, 
wherever necessary a nd taking care to see that they 
3com. a port of the lesson being igiven. 

Exercises have been provided at the end of 
each lessou for the use of children and the 
instructive exercises have been provided with the 
qim of exploiting of the maximum potential of the 


chi Ldren. 


24 Dimensions of Text Books 


264.1 Academic 


In language, 5 bouks are prepared for use in 


the centres. Of these, 1 book is specifically preparec 
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foc use with tue tribal children, In book I, there are 
21 themes in beok II, 20 themes; Book ITIa4 themes, 

Book Iv -16 themes cic in Book-V -15 themes, Exercises 
h-7yé been fully provided in the text books, to exploit 


the moximun no tential of the lesson. 


In Mathematics, 4 books are in use 14 different 
toyics aye zevsente’ in these 4 books; which further 
sub-divided into different themes. In these books; 
the topic-wise distribution is as follows: 

Book I=4; Book II-6; Book III-10; Book IV-13. 

In problem areas, ise. Natural Science md 
Social Science, 3 books are prepared and are in use. 

In Book I, there are 11 topics; Book II-14 topics and 
Book IIi-11 topicse Exorcises have been provided for 
each less ne 

2ele2 Sociological ‘nalysis: 

Sociolugical objectives have been covered in 
all the text books vis-a-vis the instructional objectives. 
The content of objectives is adequately covered in 
exercises in langua we, Maths and problem areas. 

Both for problem areas language and Maths, conceptual 
appre ach has been adopted the presentation of Leason Se 
The themes closely related to the environments for which 


the books have been prepared. 


ele 5s Linguistic Analysis: 


In regard to develop linguistic abilities, the 
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five books contein the following teachable words; 
Book I~300 ; Book IIl=25): Book III-196: 
Book IV-12C; Book V-160 

The len.th of the sentences is small in Book I 
and II whereas they are average in Books III, IV and 
V. The sentence patterns are satisfactory. The 


Communicability skill is adequately covered, 


Qeleh. Paychological A-nalysis:- 


The personal and social needs are adequately 
covered in language, Maths and problem areas. 
Qele5 Physical Analysig:- 

All the books in Telugu, Maths and problem areas 
are printed 1n 1/8 Demisize. The number of pages in 


each text books aré as follows:~ 





BI BIT BIII IV BV Total book 
Telugu 70 69 72 83 4@4, 5 Books 
Maths 32 78 132 96 - Books 
Problem 12D 132 140 = ~ 3 Books 


Are a 


ee ne ee re et ne ~ eat a <i oe —— 
[SS oo = a rn ar et me ne, oe ee se ae a me me es meet =e 
~ — ee A eh ae at a CE LL ld at aS Ca Be STO CO GN PE OD Sa a AS PS ES OE Se 


Illustrations are according to the geographical locations 
in problem arcas and also for language and Mathematics. 





In the NPE programme adopted in the State, 


no supplementary receiving material is provided. 
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Me word Books arc printed in the NFE 


proeeame o? Andhra Pradeshe However, teachérs 


mead wo Fs are printed 
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CHAPTSR JIT 
INSTRUCTION AL PRO GRAMME 


3e1 Nature and types of teacher guides-general3/ 
gubj ect-wi se /book-wise. 


x 


As has already been mentioned, theré” are 5 
books in Telugu, 4 in Mathematits and 3 in problem areas 
for class room use. Hach of these class books has a 
Teacher's Hand Book, to be used by the class teacher 
for effective class room instruction. These Hand Books 
are s0 prepared that they are both subject-wise and 
Book-wise. 

The teacher's Hand Books include concepts 
to be covered, teaching technique, words to be explained, 
principles to be elaborated, lesson-wise exercises and 
assignments to be given to pupils (Evaluation). 
3o2 & 303: INSTRUCTIONAL PROGRAMME SUGGESTED VIS-A-VIS 


ACHIEVING OF ACADEMIC, SOCIAL, NATIONAL AND 
VOCATIONAL OBJ MOTIVES: 


In the Non-formal education programme followed 
in Andhra Pradesh, a curriculum, training manual, 
teacher's Hand Book, text books, Evaluation tools for 
terminal competencies are used, which are prepared by 
the State level resource centres, attached to SCERT. 
In all these books, methods of teaching are specifically 


17 
cugyusted, ‘wme of the methods suggested are lecture, 


questicn~unswer, drill, demonstration, observation, 


Discov cry, Lircussion, Self-learning o-nd others. 


In ‘hc Problen areas, the above methods 
are suggested for ‘developing skills in numeracy, 
“itevacy atung children. The same methods are aga in 
gugtested 1 eee for developing 
vir ipotuten Jal an eccial awareness. 

Hand .0ks for teachers have been prepared 
for the 7% text bocks in to problem aree~s, which are 
veing used .ook I consists of 1 Units; BookII, 
12 Unite; Bous=IIl, "2 Unitse Bach stage in 
protlem areas iee. Stages IZ; III, and IV is taught 
Zor a period of 6 months each. To include mcial 
gWwarenogs, topics like education and literacy, community 
develoymant, Entertainment, Nationality, Government, 
Culture an. Gooberation are included. Similarly, to, 
inculeate ervironmental awareness, topics like food, 
water cloths, house, health, transport, commmication 
national resources and science topics are taught 
thyough text books. The methods of tepohine 


inclusive lec ture, guestion-anawer method, self-learning. 


Tiscussion and soon. 


With regurd te subjectwige curriculun, 
in lmvusge and mathematics, methods of teaching, 
lixe lecture, question-answer, Drill, Demonstration, 
Observation, Discovery, Discussion and Self~learning 
are suzzested in the curriculum In telugu, there 
are 5 Dooks,- BI, BIL, BIT, Biv, Bv, with 64 
theme; are prepared Gach book for each stage. 
Instruction for each stage is for a period of 6 months. 
Similarly, in Mathematics there are 3 books - BL 
(Stage =II) Book-II (Stage-III) and B-IV (stage~Iv) 
prepared for use in the class roém covering 86 themege 
The mits include in langtages are~Alphabet, sentence 
construction, joint letters, compo si tion, punctuation, 
scientific topics, good Hannerg, nature and environment 
Lives of great new and ap Ons dimilarly, in Maths, 
Units like number and places} Afidition and substraction, 
Multiplication, Mensuration, ICM/HCF, statistics, symmetry 
are incluced for inetruetion in the centres. 

SUPW is not identified s@parately, though 
selected practices are being followed in the teaching 
at the centre level. 

The teaching methods suxgested in the curriculun, 
Teacher's Hané Dooks and Text Books have a common line 


of approach. 
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In regard tu the achievement of Academic, 
Social National ani vocational objectives are concerned, 
sufficiont pase is taken to see that adequate coverage 
is maie in all the subjects. These objectives are 


trics to be achicved through the instruction programme, 


3e4 Nature and type of training programmes. 


Tiere ave 2 types of orientation programmes 
being organised in A ndhrsa Preéesh — one is for 
‘instructors and another for supervision. The 
instructors ccurse for 15 days and the supervision 
coursG is for 5 days. 
3e5 CONTENT AND ARBAS OF TRAINING PRO GRAMMES: 

A training manual is available for the training 





of supervision, They are expected to discharge the 
following functions; 


1) Survey of Drop-outs and Non-school going 
children. 


ii) Gomarnity Cooperation 
iii) Gless room instruction 
iv) Evaluation 


v) Maintenance of Records. 
In view sf the above functions, to eonduct the 


training prorramme includes the following:— 
1) Need & OLjectives of NFE 
ii) Pedagovzical Principles 


1i1) Psychological Principles 
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iv) Methodology & Evaluation 
v) Maintenance of Accounts 
wi) Attendance . 

vii) Admission & Stock Registers. 

The content includes both theoretical and 
oreetical aspects A supervisor is expected to 
discharge the following functiona:- 

4) Identification of centres and instructors. 
ii) supply of teaching~learning materials. 
411) Payment of Remuneration se 
iv) Regular Supervision. 
7" Guicance to the Instructors. 
The content of the training programme includes 
4) Need & Objective of NFB 
4i) Pedsuogical & Paychological principles. 
4ii) Methodology. 
iv) Evaluation. 


v) Administration topics. 


het 


he 3 


Zi 
CHAPTER -IV 
(EVALUATION ) 


Evaluation in NFB scheme, as followed in Andhra 
Pracesh is both summative and formative 


evaluation procedure are mentioned in the 


‘eurriculum, teachers? guide end the teachers’ 


manual. ‘The utility and result of any programme 
is known through the evaluation that we incom 
porate of the scheme, NFE is no exception. 

This is why, the evaluation aspect of the 
programme is given due importance. 

Evaluation in NFE centres is usually done, with 
two important objectives. One is to help the 
child learn better and the second is to 

impreve the classroom instructions. With 

thesc two objectives in view, evaluation is one~ 
i) During the teaching-learning situation 14) ° 
At the end of the Unit and iii) at the end of 
the procramme, These three are done continuously 
nlthough the period that the child stalies in 

the centres. 

The tools include, i) Teacher made reading tests 
4i) Toacher made writing tests; iii) Pupil's 
Assignment iv) Dictation and v) Calculation. 
The Evaluation Procedures, so evolved are for 
both the-total area of learning a nd also for 


subject areas, Besides, they include scope for 
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(veluatine knowledge skills and attitudes, The 
tools used for the purpose are the observation, 
oval tests, written assignments and Activity 
Based tests. Observation is both on the basis 
cf oral and group situation. Attitudes 
towards society, habits and adjustment are 
evaluated through oral questions and 
observa tion Se 

yo As hos already been indicated the evaluation 
attempts at formative scemmative, diagnostic 
aspects 


he 5. to 
hes As such, an evaluation of NFE programmes in d 


the State, since it inception, has not been 
attempted yet. The present evaluation by the 
Ministry of Education is the first of its kind. 
However, evaluation of NFE pr@ ranme has been 
done in selected districts and the report is 
already submitted. However, the report of the 
Working Group at the State level for rational 
malysis of curriculum and instructional material 
of Non-formal Education on the Academic aspects is 
pre 5en ted. 


EVALUATION REPORT OF CURRICULUM ANATYSIg 





TOOL =I 


A sepnrate curriculum kas been formulated for 


, 


non-formal education in Andhra Pradesh. ‘The curriculum 
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has been partially integrated in regard to Natural 
Sciences and Social Sciences, where as the subjectwise 
curriculum has been prepared for language (Telugu) and 
Mathematicae The curriculum in relation to Natural 
Science and Social Sciences is problem-oriented and 
Need Based. These two subjects, put g together, 

are also knoWn as problemareas. The content is 


integrated with life more than 50% 


The instructional objectives, predominantly 
found in the problem arenas are knowledge skill and 
attitudes. These objectives are also incorporated 
in the subject wise curriculum for languages and 
Mathematics. The objectives listed out for non- 
formal cducation are as follows: 

Academic Objectives eeseeeed 

SUPW Objectives eecesceveeet 

Social Cbhjectiveseeceswceesl 


Health & Hygiene Objectives enaeel 


The content of general and specific objectives 
is satisfactory. The statement of objectives in 
terms of behaviour and competency is satisfactory, 

In the problem areas, ike Natural Science 
these are 6 topics, which are further subdivided 
into 147 concepts, Similarly in Social Scierm es, 
there are 1), topics which are subdivided into 290 


concepts. 
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In regerd toa subjectwise curriculun, nothing 
has teen mentionel in the lanpuage area. Instead 
of 61 thenes have been prepared for instruction in 
the NFB centreg. In Mathematics, 9 topics are 
provided which are further subdivided into 86 


thoamnese 


With regard to Text-Books, 3 text books are 
preyared for problem areas, 5 for Telugu and 4 for 
Maths. In regard to the Time allotment, there will 
ve 2 hours instruction daily for a period of 6 
months for oach stage. 

Instrue tional and organizational aspects 
have algo been suggested in the curficulum which are 
as follows, Activities, Visits, Field trips, 
Collection, Discussion, Demonstration, Observation 
and Exhibition Coverage of objectives is satisfactory 
as specified in the curriculum. The Evaluation 


practices have not been incorporated in the curriculum 


These are sefarate tools for the purpose. 


The NFE programme in Andhra Pradesh, provides 
for multiple entry into the formal stream. But for 
thess who dunot join formal strea, care has been taken 
to provide necessary skills required for that age- 
groupe YDesides, certain competencelkcies have been 


developed in the child at the end of every 
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rs 
. 


stare, which has not been mentioned in the curriculum 


This becomes clear on an examination of the text books. 


TOOL -2 


ANALYSIS OF INSTRUCTIONAL MATERIAL 
( PRIMARY DEVEL ) 


This tool attempts at an analysis of 
instructional materials under Five parameters- 
pedagogical , Sociological, Linguistic, Psychological 
and Physical (Section-I) and analysis of supplementary 
readers (gection ~IT) 


Sec tion=1L 


4) Pedagogical Analysis: 


In Innguage, 5 books are prepared for use in 
the centres. Of these, one book 1s specifically 
prepared for use vith the Tribal children. All the 
themes mentioned in the tool, find place in the 
text books, besides, some more themes which have been 
incorpo rate de. 

In Book I, there are 21 themes, Look II-20 
themes, Book III ~ 14 themes, Book Iv + 16 themes, — 
ond Book V -15 themes Exercises have bee fully 
provided in these text books to exploit the maximum 


potential of the lessons. 
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Tn Math+matics, 4 tooks are prepared for use 
‘in the centres.’ ‘1h different topics are presented 
in these 1, books which are further subdivided into 
cdiffercnt themes, LExerdises have been fully 
provided in thése"text' books, to exploit the maximum 
potential of the lessons. In these 4 books, the 
topics wise distrruction is as follow s:- 


Took I-: Book IIe 6: Book III-19: Book IV -13: 


In provlem areas, tee. Natural Science and 

Social Seclience, 3 books are prepared for use in the 
centres, All the themes mentioned in the tool, 
besides some more tnenes incorporated, find place in 
all the text cools. In Ponk I there are 14 topics, 
Book IIM—t4 mi Douk III -11 Sxercises have been fully 
proviced in these text books, to exploit the maximum 
potential of the lessonse 
41) Qo¢inlogical Analysis: 

Sociological objectives have been fully covered 
in the Instructional objectives of language, Maths, and 
problems arernse The content of objectives is a 
adequately covered in the exercises in language, Maths 
mad provlenm arease Doth for problem aréas and language 
anc Maths, concepticonal approach has been Hated in 
she presentation of lessons. The themes closely 
related to the environments for which the books have 


been prepare de 
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iil) Linguiatic Analygis: 
In regard to develop linguistic abilities the 
five books contain the following teachable works ~ 


Book I=309; Took II#250; Book TII-t06; Book IV -1an; 
Took V #1803 


The longth of the sentences igs small in Dooks I 
and II whereas they are average in Dooks III, IV and V. 


The sentence patterns are satisfactory, The commmi-+ 


eability skill is adequately covered. 


iv) Psychological Analysis; 
The personal and social needs are adequately 
covered in Language Mathematics and problem arease 


v) Physical Analysis: 





A-11 the books in Telugu, Maths a nd problem 
areas are printed in 1/8 demisize. The number of 


Pages in each text book are as follows:- 


BI BIT BITL Tay BV -Total Looks 
Telugu 70 60 72 83 10h 5 Books 
Maths 32 78 132 96 - h. Books 
Problem areas't 20 132 440 - 3 Books 


Illustrations are according to the geographical locations 


in problem areas and also for lang vage a nd mathematica. 


gection -IT 


Supplementary Reader: . 
In the NRE programe adopted for Andhra Pradesh, 


no supplementary reading material is provided. 


28 
TOCL ZIT 


fnalysis of Wethyds of Teaching and Training Programme 


section = . 
4 


«t 


) Method of Teachine: / E 


In the dxa-formnl education progra mme followed in 
Au Yn Preleeh, a curriculum, a training manual, a 
tencher'g Rand Dook, text Books, evaluation tools for 
terminal conpetencies aré used which are prepared by 
the State level Resources centres, attached to SCBRT, 

In all thess books, methods of teaching are specific ally 
mentioned, Some of the teaching methods suggested are 
lecture, question-answer, Drill, Demonstration, 
dbservation, Discovery, Discussion, self-learning and 
other se 

Ia the problem areas, the above methods are 
suggested for developing skills in Numeracy and 
literacy among children. The same methods are again 
sug ested at appropriate places, for developing 
Snvironmental and social awareness. 

Hand Books for teachers have been prepared 
for the three text books in the poblem areas, which 
are jn use today. TDook-I consists of 10 mits, 
Bonk II-12 Units od Pook ITI-12 Units. Bach stage 
in problem areas 1.¢. Stage II, III, and IV is taught for 
a period of 6 onthe Gach. To inculcate social awareness, 


toples like education and literacy, community Development 


‘ 
. 
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Entertainment, Nationality, Government, Culture ana 
Cooperation are taugut. Similarly to inculcate 
euvironmentsal awazenuss, topics like Food, Water, 
Glothes, House, Health, Transport, Communication, 
Natural Resources, Science topics are taught 
through the text books. The method of teaching 
include lecture, question-answer method, self 


learning, discussion ete. 


With regard to subjectwise curriculum, in 
language and mathematics, methods of teaching like 
lecture, que stion-ar swer, Drill, Detonatration, 
Observation, Discvoery, Discussion, and gelt- 
learning ere uugsestec in the curriculum. In 
language, thore a-re 5 books-BI, BDII, BIII, BIV, LD, 
With 61 themes are prepared each book for each stage. 
Instruction for cach state is for a period of 6 months 
Similarly in Mathematics, there are 3 books Book-I 
(stago ~II) Look II (Stage ITI) a nd Look IV (Stage-IV) 
prepared for use in the class room, covering 86 themes. 
The units included in language are-Alphabet, sentence, 
construction, joint-letters, composition, punctuation, 
scientific topics, food manners, Nature and environment, 
lives of vreat manners, Nature and envaronment, lives 
of greatmen and so one Similarly in Maths units like 


4 


number and places, Addition and substrcation 


. 
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multiplication, mensuration, LOMAICF, statistics, 
symmetry are included for instructiong in the 
centres. Por each mit, an appropriate method is 


suggested. 


SUPW is not identified separately, though 
s@lected practices are being followed in the 
teaching at the centre level. The teaching methods 
suggested in the curriculum, Teacher's Ha nd Book, 
Text Books are satisfactory and there is a common 


line of approach. 
Section ~IE 
1) Training programmes and personnel : 


A Sepa“ate training mannual (non-formal training~ 
Manual) is evailable for training the instruction. 
This is prepared by &LRC., with also the 
training agency. The thataing programmes include 
lectures .n Need and Ob; ectives of NFE, Pedagogical 
Principles, psychological prirciples, methodology 
and Evaluation ane ‘main tenance of accounts, attendance, 
evaluation, admissions and stock register. This is 
for a period of 15 days. The instructors are 
expected i discharge the following functions:- 
‘ i), Susvey of Drop-outs and Non—schools going 

children. 

ii) Gommunity cooperation 4 


4ii) Class room instruction. 
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iv) Evaluation 


v) Maintenance of Records, 


An instructor should be a working teacher, Xth 
class patsed, nun-con troversial and non-political 
anzividuel. All the various methods of teaching are 
followed. 

There is a separate training programme for 
supervisinn which is for a period of 5 dayse A 
supervisory is a BA/B.Sc and Ed. The content in 
the trainin’ prourcue include Need and Objectives 
of NFR, Pedagogical and Paychological princ iples, 
Methodology and Evaluation besides administration 
aspect Se 

A gupervision is expected to dischargs the 
following: functions:6 

1) Identification of centres and instructors 

ii) Supply of tenching-learning material 
441i) Payment of remuneration 
iv) Regular supervision and 

v) Guidance the instructor. 

In regard to supervision tra ining, duration of 
the programe has to be increased ond they should be 
held frequently. The training programmes are 


satisfactory. 
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‘ >ROCEDURE OF PUPIL EVALUATION) 


vith ation procedures, are mentioned in the 
vuedeulu , Teacher's guide and the training manual. 

valuation in NPE centres, have got two important 
oLéectives -ilelpinz the child to learn and improving 
the teacning with these two objectives in view 
évaluction is done during the teaching-learning 
situation (D)» A + the end of the Unit (U) and at the 
en of the trogramme (T). However, in this state 
unre ie no final test being con due ted at the end of 
phase I for purvose of certification for which 
Tropogals are wnder coisideration. The evaluation 
ig mostiy icternel evaluatinn—-Formative and summative. 

Separaiy 3avaliaticn toxvls have been prepared in 
language, Watas and Fenblem area which include 1) 
Teacher maje Reacing Tests; ii) Teacher made writing 
tests; 144) Pupiw's assignment; iv) Dictation and 
*r) Calcule+ioa. “he evaluation procedures, so evolved 
one fos Doth total erea of learning and also for 
supject arcase The sveluation tools include scope for 
evalunting knowledge, skills and attitudes. ‘The tools 
ur for she purpese are the observation, oral test, 
vritten as3’siments and activity based test 


cbservation is buth on the basis of individual and ZLOUDe 


2 


qbits and adjustment are 

Attitudes towards society: 
Sis uae of questions a nd observation, 

oO @Valunted thr-us ; 
Th . sopwieacanee is not contemplation, 

¢ issue of providing 

; gueted and marks are 

Sumeative evaluation 18 em 


a-Wardsd,. 
tate has not be 
e whole ° gi 


EValuati for th i 
on gent evaluation is the 


undertaken . The Br? 
so far evaluation of NFR has 


first of its kina, Howeve" 
pie $8 a-nd report submitted, 


been done in selected 4is* 


LIST OF THE PARTICIPANTS OF THE RATIONAL EVALUATION 
WORKS: CP IN ANDHRsa PRiDESH 


Dr. T. Goverdhan Raj, 
Lecturer NFE, 
SCBRT, Alydesobadc, 


Shri i]. Furushethana ney, 
Lecturer, NFE, 
SCEAIT, Hyderets i, 


dies a 


Shri B. Illasi Sarvothaiia Rao, 
Lucturcr, 

Department of Statistics, 
sHiaT, HyCereboad. 


Site 4. Sushecla Devi, 
Lecturer, 

Departuent cf Eynluation, 
SCERT, Hyderrb i, 


Shri G. vhaneendranath, 
Lecturcr, 

Departnent of Evilurtion, 
SCERTZ, By lerstat. 


Shri K. GOPAL ito, 
Science Supervisor, 


Depabtment of MaLhs & Science, 
SCERT, Hydershad. 


Shri G. Jou: Mehan, 
Coordinator (NFS) 
Gvernnent TTI tiectak, 
ligdlak District, Hyderabad. 


Shri 5S. DEVI Dus, 
Courtinatibey (NFE), 
Governuient TTI adilatad, 
District + adilatad, 


LIS? OF M3 :Bsas 


ent 


—. 
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A’ TORING GAOUP MG3TING TO FINILISs 


@H3 TOOLS FOR RB. LONAL SV 3LU ATION 





Shri 1.0, Gogwami 


Pre ject Courdiaator ( icad) 


Prof. J, iani Pantuhe 


1 


Project Coordinator ( \cad) 


Jing, Bela hahri 
Projret Coordinvtor ( \cad) 


siigs. havla Bogum 


Shri. 3.x, 


Jori, Gel, 


shri, Rd. 


Prot, Hb, 


Shri, ..U. 


P-oject Coordinator ( \cid) 


Mohapatri 


Project Coordiaxtor ( \cad) 


Jhirm 


Projact Coordinator ( ici) 


Ty al 


Project Coordinator ( \cid) 


Mh jumd ar 


Project voordinator ( \cad) 


ihmed 


dt, Director of Jlementary 


Jaue tion (sre) 


Shri 1.0. Po 31d Rio 


Shri, Bs. 


shri. P, il, 


Shri, B.C, 


Jt, Director of School 
aducatioa (NF9) 


ndey 


Ty 
Jentor Consult int (JF2) 


Russi 


issam. 

\ndhra Pradesh, 
Bihar. 

Jamm & Kashmir, 
Orissi. 
Rajasthan. 

Uttar Pradish. 


West Bengal. 
\sgam, 


\ndhra Pridegh, 


Bihar. 


Jt, Director of Public Instructions 


(FS) 


Buadry 
Reseirch Officer (PS) 


Madhya Pradesh, 


Jimm & Kashmir, 
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Shri RK. Kar, Joint Dirsctor of 


sublic Ingtruction NFU Orris.. 
Shri 3.M. Mshti, Joint Diractor Rijisthin. 
Shri R.d. Sharma, voint Daractor Uttar rrad3gh, 


Mig, Reb y bagu, Joint Director of 
33coniary B'ucation West Banal. 


ST 


srofesgor Jaty x Bhushin Director 


Jr, Wi, Kyneor, Jenior F2llow 
aw Hard (343) 


Dr. 3.1)... Wikgi, issocirie Fallow 
Mr. Ve. Rana Raw, sroject issistaint 


Mr. dvi. Malik, rroj2ct assistant 


HO3RT 


2refssgor X.G. 2i9T0GI, vroject Director, 
trefagsor AK. VBR, vroject Incharzs 
Dr, (M3) 3.R. trori, vroject Coordinwtor 
Dr. Nagendra Singh, Project Associate. 
Miss §. Dig, vrojact issociyte, 


Dr. vrabhikir Sinsth, Statistician 


~ my 


